Economy Transdisciplinarity Cognition
www.ugb.ro/etc

Vol. 23,
Issue 2/2020

59 - 63

Aspects regarding Entrepreneurship Education in Europe
Gabriela FOTACHE, Radu-Cristian BUCȘĂ
George Bacovia University, Bacau, ROMANIA
gabriela.fotache@ugb.ro
radu.bucsa@ugb.ro
Abstract: Entrepreneurship education has been discussed for decades. Changes in the economy,
culture, society have led to a change in the way that entrepreneurship education is viewed. The
European Commission sees entrepreneurship as acting upon opportunities and ideas and
transforming them into value for others, which can be financial, cultural, or social. The
European entrepreneurship policy aims to support companies, in particular SMEs, throughout
their life cycle, promoting entrepreneurship education at all levels, as well as reaching out and
encouraging specific groups with entrepreneurial potential.
This paper provides an overview of how entrepreneurship education in Europe is defined. At
the same time, are presented the impact, aims, objectives and main forms of entrepreneurship
education in Europe.
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Introduction
Entrepreneurship has become one of the most important drivers of the global economy. In the last
decades, policymakers worldwide started to realize the importance of stimulating entrepreneurship
within the regional economy, pushing it high on their agendas, because of the aforementioned benefits.
Wealth and a high majority of jobs are created by small businesses started by entrepreneurially minded
individuals, many of whom go on to create big businesses. People exposed to entrepreneurship,
frequently express that they have more opportunity to exercise creative freedoms, higher self-esteem,
and an overall greater sense of control over their own lives. Many experienced business people, political
leaders, economists, and educators believe that fostering a robust entrepreneurial culture will maximize
individual and collective economic and social success on a local, national, and global scale.
The Entrepreneurship 2020 Action Plan [1, accessed on June 18th 2020] states that it is entrepreneurship
that makes the European economy more competitive and innovative - new companies and enterprises
are seen as the most important source of new jobs and employment. In turn, entrepreneurship education
is expected to support Europe in competing globally, returning to economic growth and creating high
levels of employment. Including entrepreneurship education in education and training curricula is based
on the assumption that education has a role to play in developing and supporting future entrepreneurs.
According to Fayolle [2,1] the interest in entrepreneurship ranges from macro-economic policy makers,
who view entrepreneurship as a potential mechanism to create economic growth, to individuals who
pursue entrepreneurial opportunities for their own purposes. Between these extremes, entrepreneurship
is viewed as a way to increase the competitiveness of existing organizations (i.e. corporate innovation)
(Miller, 1983; Lumpkin and Dess, 1996) as well as a potential method of addressing global social needs
(Sarasvathy and Venkataraman, 2011). In response to this growing demand, schools and universities
worldwide have emerged with courses, programmes, and fields of study.
Entrepreneurship education is growing worldwide, but key educational and didactical issues remain.
What are we talking about when we talk about entrepreneurship education? What are we really doing
when we teach or educate people in entrepreneurship, in terms of the nature and the impact of our
interventions? What do we know about the appropriateness, the relevancy, the coherency, the social
usefulness and the efficiency of our initiatives and practices in entrepreneurship education? Addressing
these issues and challenges, this paper suggests that at least two major evolutions might reinforce the
future of entrepreneurship education. First, we need strong intellectual and conceptual foundations,
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drawing from the fields of entrepreneurship and education, to strengthen our entrepreneurship courses.
And finally, we also need to deeply reflect on our practices, as researchers and educators, taking a more
critical stance toward a too often adopted ‘taken for granted’ position. [3, 692].
1. Defining Entrepreneurship Education
The approaches to and objectives of entrepreneurship education can vary depending on each country's
context and understanding of the concept. At one end of the spectrum is a narrow understanding focusing
on developing the attitudes and skills that people need to set up and run their own businesses or to
become self-employed. The other end puts emphasis on entrepreneurship as a key competence, which
seeks to empower people and provide them with the transversal skills for active citizenship,
employability and possibly, but not necessarily entrepreneurship and intrapreneurship.
By reviewing the existing literature, we found different sides of entrepreneurship schools of thoughts
and an inherent lack of a common definition of entrepreneurship education.
Entrepreneurial education is the process of providing individuals with the ability to recognise
commercial opportunities and the insight, self‐esteem, knowledge and skills to act on them. It includes
instruction in opportunity recognition, commercialising a concept, marshalling resources in the face of
risk, and initiating a business venture. It also includes instruction in traditional business disciplines such
as management, marketing, information systems and finance. [4, 416]
Previous research on entrepreneurship education has indicated that there are two main and distinctly
different ways that entrepreneurship education is defined, a broad and a narrow definition (see e.g.
Karlsson, 2009; Mahieu, 2006; Wallin, 2014). The narrow definition equates entrepreneurship education
with a specific course aimed at training young people to start their own business, while the wider
definition equates entrepreneurship education with general skills that all students should learn, and
which are construed as helpful for preparation for life in general. [5, 554]
A debate was noticed in the application of terms like entrepreneurship education versus enterprise
education (Hynes, 1996; Garavan and O'Cinneide, 1994a, b.) also a substitution of entrepreneurship
education with entrepreneurial education (Jones and English, 2004. Garavan and O'Cinneide (1994a, b)
argue that there is a conceptual difference between entrepreneurship education and enterprise education:
the former has to do with creating an attitude of self-reliance and the latter is for creating opportunityseeking individuals. But to others, like Gibb (1993) as cited in Fank et al. (2005), the two terms are
conceptually the same, but contextually different. According to Gibb (1993) as cited in Fank et al. (2005)
entrepreneurship education is a term mainly used in America and Canada, and enterprise education in
the UK and Ireland. [6, 22-23]
The 2006 Recommendation of the European Parliament and the Council on Key Competences for
Lifelong Learning identified a “sense of initiative and entrepreneurship” as one of eight key
competences.
This conceptualisation of entrepreneurship as a key competence has since been further developed by the
European Commission Thematic Working Group on Entrepreneurship Education and its definition is
used in this report [7, 9]: “Entrepreneurship education is about learners developing the skills and mindset to be able to turn creative ideas into entrepreneurial action. This is a key competence for all learners,
supporting personal development, active citizenship, social inclusion and employability. It is relevant
across the lifelong learning process, in all disciplines of learning and to all forms of education and
training (formal, non-formal and informal) which contribute to an entrepreneurial spirit or behaviour,
with or without a commercial objective”. (This is based on a framework definition agreed by an
international working group on entrepreneurial learning in Geneva on 18 January 2012).
With this policy guidance document, the European Commission aims to support improvements in the
quality and prevalence of entrepreneurship education across the EU Member States, providing direction
for the next steps in the entrepreneurship education policy agenda at EU and national level.
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In order to establish how entrepreneurship education is understood and defined in different European
countries, a specific survey on this has shown two main approaches [8, 22]. The first one involves a
broad understanding of entrepreneurship, similar to that defined in the European key competence; thus
emphasising learning outcomes related to employability, active citizenship and entrepreneurial skills for
life and work. The second one is narrower in scope and focuses on learning outcomes directly linked to
entrepreneurial and business activity, i.e. how to set up a company and run it.
2. The Impact of Entrepreneurship Education
In “Entrepreneurship Education: A Road to Success - A compilation of evidence on the impact of
entrepreneurship education strategies and measures” [9, 7] DG Enterprise and Industry commissioned
ICF International conduct a mapping exercise of examples of research on the impact of Entrepreneurial
Education. This report presents the outcome of the mapping exercise: 91 studies from 23 countries were
identified. Eighty-four studies addressed initiatives and actions taken at national level, and seven
examples researched the effects of transnational projects operating in several countries.
According to this report, a summary of key findings related to entrepreneurship education impact, is
presented below:
Impact on the individual:
- Entrepreneurship education helps to boost career ambitions;
- Entrepreneurship education leads to higher employability;
- Entrepreneurship education leads to improved entrepreneurial skills and attitudes;
- Entrepreneurship education leads to behavioural change towards higher entrepreneurial intentions;
- Enhanced intentions to start a business can already be proven at secondary education level;
Impact on the institution:
- Institutions implementing entrepreneurship education develop a stronger entrepreneurial culture;
- Institutions implementing entrepreneurship education notice a higher engagement of teachers;
- Institutions implementing entrepreneurship education intensify the engagement of stakeholders;
Impact on the economy:
- Entrepreneurship education supports a higher rate of start-ups and helps creating successful
ventures;
- Entrepreneurship education leads to economic impact;
Impact on the society:
- Entrepreneurship education can help to protect an individual against social exclusion;
- High annual return on investment for measures and activities in entrepreneurship education.
Introducing modules and activities on entrepreneurship at various levels of education can help ensure
that children and youth are exposed to entrepreneurship in different ways. This would be expected to
deepen young people’s understanding about what entrepreneurship is and its role in society. It can also
help nurture students’ entrepreneurial skills, attitudes and motivations [10, accessed on September 22th
2020] and enhance an individual’s level of self-efficacy.
Students participating in entrepreneurship education are more likely to start their own business, and
those who have taken some entrepreneurship education are less likely to be unemployed. For an
economy, these students would be expected to help stimulate innovation [11, accessed on September
22th 2020].
3. The Aims, Objectives and main Forms of Entrepreneurship Education
As a key competence for life, entrepreneurship is prominent on the agenda of the European Commission.
DG Education and Culture’s (DG EAC) “Rethinking Education” [12, accessed on November 18th 2020]
communication states that all young people should benefit from entrepreneurship education, including
“at least one practical entrepreneurial experience before leaving compulsory education”. The Europe
2020 strategy provides the supporting framework for this, and the 2013 Country Specific
Recommendations highlight the importance of the Entrepreneurship Agenda.
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Entrepreneurship and education are priorities of the Europe 2020 strategy for smart, sustainable and
inclusive growth. Taking into account the definition of entrepreneurship used in the 2006
recommendation on key competences for lifelong learning (“an individual’s ability to turn ideas into
action”), the Council Conclusions underline that developing an entrepreneurial mind-set can have
considerable benefits for citizens in both their professional and private lives.
Consequently, Member States are invited to encourage the development of a coordinated approach to
entrepreneurship education throughout the education and training system.
Entrepreneurship education has been promoted to EU Member States through several EU-level
strategies and initiatives, including Education & Training 2020, The Entrepreneurship 2020 Action Plan,
and Rethinking Education.
Entrepreneurship education most often takes place in higher education, but also increasingly at the
secondary level of education. There are fewer activities at the primary and lower secondary levels.
However, research suggests that entrepreneurship education may be particularly important at a young
age [13,220].
The implementation of entrepreneurship education is uneven across EU Member States. Many countries
have partial or specific strategies and approaches for entrepreneurship education. But the lack of
common goals and approaches, coupled with fragmented education systems, presents a barrier to the
development of a more systematic approach across the EU.
Table no. 1 provides an overview of the approaches to entrepreneurship education used in EU Member
States.
Table no. 1. Overview of Member States’ strategic approach to entrepreneurship education
Scope
Specific comprehensive
Embedded in broader strategies
Single programmes and
strategy
initiatives
Member
Belgium,
Denmark, Austria, Bulgaria, Croatia, Cyprus, Czech Republic, England
State
Estonia,
Finland, Denmark, Estonia, France, Greece, (UK), Germany, Italy,
Sweden, Wales (UK)
Hungary, Ireland, Latvia, Lithuania, Malta, Portugal,
Luxembourg, Netherlands, Northern Spain
Ireland (UK), Poland, Romania,
Scotland (UK), Slovakia, Slovenia
Source: [14, 18, accessed on November 18th 2020]

Entrepreneurship education is implemented through different types of input and at varying scales. The
main types of input and activities are:
- National/regional strategies: Countries and regions draft strategies or Action Plans formulating
specific goals and objectives related to entrepreneurship education. These are complemented and
implemented through a range of funded programmes and activities.
- Institutional changes: Educational institutions prioritise content and methods related to
entrepreneurship education in teaching and learning (e.g. the ‘whole-school approach’). In some
cases, this goes together with a changed vision and mission of the institution.
- Courses and classes: Schools and universities introduce entrepreneurship education in the form of
individual courses and classes. These can take different forms and can be offered either by the
institution or by external providers.
Conclusions
The development of the entrepreneurial capacity of European citizens and organisations has been one
of the key policy objectives for the EU and Member States for many years. There is a growing awareness
that entrepreneurial skills, knowledge and attitudes can be learned and in turn lead to the widespread
development of entrepreneurial mind-sets and culture, which benefit individuals and society as a whole.
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Despite the vibrant interest in entrepreneurial capacity building, almost fifteen years after the 2006
Recommendation on “Key competences for lifelong learning”, there is still no consensus on what the
distinctive elements of entrepreneurship as a competence are. As highlighted in the 2016 edition of the
Eurydice Report on Entrepreneurship Education at School, about half the countries in Europe make use
of the European Key Competence definition of entrepreneurship. A third of the countries use their own
national definition and almost 10 countries have no commonly agreed definition at national level.
Further-more, the lack of comprehensive learning outcomes for entrepreneurship education is identified
by Eurydice as one of the main hindrances to the development of entrepreneurial learning in Europe.
A changing world creates many new jobs and the challenges that the near future presents can be
transformed through entrepreneurship education into opportunities and drivers of growth. New jobs,
however, can only arise when there are enough skilled people capable of adapting to a rapidly changing
environment. The necessary tools to do this already exists, but what is missing is the mind-set – the way
we look at education. What needs to change in education is the “learn first, act in the world later”
attitude. This logic must be changed. Entrepreneurship education needs to be far more connected and
real than in the past.
References
[1] http://ec.europa.eu/enterprise/policies/sme/entrepreneurship-2020/index_en.htm
[2] Fayolle Alain, (2018), A Research Agenda for Entrepreneurship Education, Edward Elgar Publishing House,
Northhampton, USA
[3] Fayolle Alain, (2013), Personal views on the future of entrepreneurship education, Entrepreneurship &
Regional Development, 25:7-8, 692-701
[4] Jones C. and English J., (2004), A contemporary approach to entrepreneurship education, Education +
Training, Vol. 46 No. 8/9, pp. 416-423
[5] Fejes Andreas, Nylund Mattias, Wallin Jessica, (2019), How do teachers interpret and transform
entrepreneurship education?, Journal of Curriculum Studies, 51:4, 554-566
[6] Gautam Manish Kumar, Singh Sunil Kumar, (2015), Entrepreneurship Education: Concept, Characteristics
and Implications for Teacher Education, Shaikshik Parisamvad (An International Journal of Education), Vol. 5,
No. 1, January 2015, pp - 21-35 .
[7]
Final
Report
of
the
Thematic
Working
Group
on
Entrepreneurship
Education,
https://ec.europa.eu/assets/eac/education/experts-groups/2011-2013/key/entrepreneurship-report-2014_en.pdf
[8] Entrepreneurship Education at School in Europe (2016), https://eacea.ec.europa.eu/nationalpolicies/eurydice/content/entrepreneurship-education-school-europe_en
[9] Entrepreneurship Education: A road to success - A compilation of evidence on the impact of entrepreneurship
education strategies and measures (2015), https://ec.europa.eu/growth/content/entrepreneurship-educationroad-success-0_en
[10] European Parliament (2015), The Availability and Use of Assistance for Entrepreneurship to Young People,
http://www.europarl.europa.eu/RegData/etudes/STUD/2015/542200/IPOL_STU%282015%29542200_EN.pdf
[11] Entrepreneurship Action Plan 2020: Reigniting the entrepreneurial spirit in Europe, Communication from the
Commission to the European Parliament, the Council, the European Economic and Social Committee, and
Committee of the Regions,
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52012DC0795&from=EN.
[12] http://ec.europa.eu/education/news/rethinking_en.htm
[13] Elert N., F. Andersson and K. Wennberg (2015), The impact of entrepreneurship education in high school on
long-term entrepreneurial performance, Journal of Economic Behavior & Organization, Vol. 111, pp. 209-223.
[14] Directorate-General for Employment, Social Affairs and Inclusion (European Commission), Organisation for
Economic Co-operation and Development, (2020), Policy Brief on Recent Developments in Youth
Entrepreneurship,
https://op.europa.eu/en/publication-detail/-/publication/bdbdabc1-9652-11ea-aac401aa75ed71a1/language-en/format-PDF/source-181689849

63

